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INTRODUCTION
         
       The SEN Assessment Toolkit

This assessment has been produced for schools to use with children and young people who have SEN, as part of the graduated response. It will enable teachers to identify specific areas of difficulty and address them prior to involvement of outside agencies at Cycle 3. 

This Handbook includes a section on Areas of Difficulty, Top Tips and Strategies for addressing Areas of  Concern and Photocopiable Masters to support the Assessment process. 

It is anticipated that this toolkit will be used as a springboard for the Assess, Plan, Do, Review process and as a Baseline. 

The assessments should help you understand the nature of any difficulty and also whether these difficulties are the result of gaps in learning, which need to be filled, or whether they are the result of some form of learning difficulty.

Whilst assessing, close attention should be paid to the behaviours of the child or young person, any methods they apply and what their response time is. It is important that the child’s work is independent.

Any pupil not making appropriate progress is likely to need a combination of interventions to develop particular skills through inclusion and Quality First Teaching to ensure that they can follow and benefit from what is happening in class.

A Checklist pack of Recording Sheets accompanies this handbook.
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Areas of Difficulty


The Areas of Difficulty covered in this Handbook are:



Literacy
Numeracy
Motor Skills
Working Memory
 Social, Emotional, Mental Health
Speech and Language










Literacy
        
The checklists provided are designed to help the teacher identify general and specific difficulties associated with literacy. They cover difficulties relating to reading and writing behaviours, decoding, whole word recognition, phonological skills and spelling.

Each checklist enables the teacher to record a Baseline score and, following intervention, an Impact score in order to analyse progress and gauge effectiveness of the input. Prior to undertaking any literacy assessments, it would be beneficial, for elimination purposes, to ensure that the child has had hearing and vision tests

At the back of the teacher’s handbook is a bank of strategies and top tips for class teachers and teaching assistants, to support high quality teaching.





Numeracy


The numeracy materials included in this pack, provide  a developmental and progressive assessment of number concepts and skills and include a checklist, a pupil workbook, and photocopiable number cards. It would be advisable for the assessor to have a bank of practical resources available and to encourage the child or young person to use concrete apparatus if needed. Observed working methods and any patterns of errors can be recorded on the checklist.

Each checklist enables the teacher to record a Baseline score and, following intervention, an Impact score in order to analyse progress and gauge effectiveness of the input.

          


Motor Skills

An immaturity in the development of a child’s motor skills can have a significant impact on their learning. It affects their ability to process information and to make sense of what is going on around them. Young children begin to learn by integrating information from their senses and through play. Many children do not get sufficient opportunity to practice and refine their developing motor skills.





Through movement, children develop purposeful connections in their brain which underpin all learning. An immaturity in their motor skills is reflecting an immaturity in the connections in their brain. Without intervention to correct the problem, they are unlikely to make progress in school.






Many young children are not ready for the increasingly formal learning they are asked to do. Immaturities in the brain mean children will find it hard to process information and to access learning on offer in the classroom.  Children may struggle with skills such as handwriting, cutting, hand-eye co-ordination, ball games, riding a bike and negotiating a busy classroom. Through frustration, many of these children will find it difficult to cope and this may manifest itself in poor behaviour. They can also be withdrawn and have low self-esteem. This results in children not achieving their potential and failing to make expected rates of progress.
Please refer to the Motor Skills checklist to help you identify difficulties.
                                
                                     Working Memory



Working memory is the ability to hold and manipulate information in the mind over short periods of time. Children often have to hold information in mind whilst engaged in an activity such as writing a sentence while trying to spell the words. 
It could also be holding a list of instructions in our head while carrying out individual steps in the task.  Mental calculations also require us to hold numbers in our head while carrying out the calculation.

Children with small working memory capacities often struggle with learning across the curriculum. This is because they are unable to hold sufficient information in mind to allow them to complete the task or they can lose some or all of it.



A weak working memory can affect a child’s ability to:

	Follow instructions

	Understand long sentences

	Follow what is happening in lessons

	Follow and write stories

	Blend and segment sounds for reading and spelling

	Learn and recall number facts

	Carry out mental calculations



We need to identify children with working memory difficulties and make sure that we help them to develop strategies to compensate/circumvent their difficulties. We also need to adapt our teaching to meet their needs. We need to teach the children in the way they learn. The development of good quality first inclusive teaching strategies is vital for these children.










Please refer to the Working Memory Checklist to help you identify difficulties.


       Social, Emotional and Mental Health

Children who have difficulties with emotional and social       development may find it hard to make and maintain appropriate and healthy relationships. Sometimes these difficulties may present in withdrawn behaviour and sometimes in challenging or disruptive behaviour. These                              behaviours may reflect mental health issues such as anxiety             or depression.                     
Some children will have medically unexplained conditions like being reluctant to speak. Others will have recognised disorders like Attention Deficit Disorder (ADD), Attachment Disorder, Autism or Pervasive Development Disorder that may impact upon their mental health and social and emotional wellbeing.
In the first instance it may be the child’s behaviour that raises concern, perhaps behaviour that is anxious, very active, controlling, aggressive or excessively shy or withdrawn. These can be normal behaviours during a settling in period so monitoring over time is important.
When children display behaviour that is of continuing concern it is essential to try to address any underlying social or emotional need or a mental health problem and not just the presenting behaviour. Close observation will help to show when and where the behaviours are triggered; discussion with parents may help to explore what the child may be communicating through this behaviour. Equally, behaviour that is different to normal developmental patterns can be an indicator of underlying learning difficulties.
Please refer to the SEMH difficulties checklist to help you identify; Emotional, Conduct and Learning behaviours.














       Speech & Language



Speech, language and communication skills underpin everything we do;

	learning and thinking,
	reading and writing,
	remembering and understanding,
	expressing how we feel and what we are thinking,
	interacting with others and building relationships.

If we can’t think it, we can’t say it, we can’t write it!

SLCN is often described as a ‘hidden disability’. Yet in a class of 30, there will be between 3 and 15 children who have SLCN.

Some types of SLCN are easy to identify, for example those difficulties associated with speech or fluency.

Other types of SLCN may be less obvious:

• A difficulty with understanding may appear as inattentiveness or passive or disruptive behaviour.

• A difficulty with expressive language may appear through
written work with limited vocabulary and immature sentence structure.

SLCN is a very broad term that encompasses various types of difficulty. Children with SLCN may have some or all of these difficulties:

 Understanding language
 Processing language; following directions and instructions
 Remembering and recalling vocabulary and information
 Constructing spoken (and written) language
 Producing speech sounds
 Processing speech sounds and so linking sounds to letters in reading and in spelling
 Using language appropriately in different social contexts and for different purposes
 Using language to reason, predict, debate, problem solve and infer meaning

A Speech and Language Assessment Checklist and a Speech Sound Checklist are provided in the Recording Sheets pack.










   
   Photocopiable
Assessment  Masters
for Teachers

         											PCM 1                              
Assessment sheets for Reading and Spelling Letter Sounds and Letter Names                                                         
(See checklist on page 7 in the Pupil Record Book)          
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                                                                                                         PCM 2
Assessment cards for Reading and Spelling
(See checklist on page 7 in the Pupil Record Book)          

	

in
	

at
	

up
	

on







	

can
	

sit
	

pen
	

hot







	

drip
	

glad
	

flit
	

stop








	

milk
	

rang
	

sent
	

cost











                                                                                                   PCM 3
Assessment cards for Reading and Spelling  
(See checklist on page 7 in the Pupil Record Book)          


	

teeth
	

pole
	

paw
	

mate

	

slime
	

roam
	

train
	

boot

	

boil
	

pause
	

might
	

card

	

pillow
	

stew
	

flower
	

ready









	


beginner
	


forgotten
	


invention

	


unhappy
	


restarting
	


exactly










PCM 4
Assessment cards for Reading and Spelling
(See checklist on page 9 in the Pupil Record Book)          


           High Frequency Words   Set 1
	
the
	
and
	
a

	
to
	
said
	
in

	
he
	
I
	
of

	
it
	
was
	
you

	
they
	
on
	
she

	
is
	
for
	
at

	
his
	
but
	
that

	
with
	
all
	
we

	
can
	
are
	
up

	
had
	
my
	
her

	
what
	
there
	
out

	
this
	
have
	
went

	
be
	
like
	
some

	
so
	
not
	
then

	
were
	
go
	
little

	
as
	
no
	
mum

	
one
	
them
	






PCM 5
Assessment cards for Reading and Spelling
(See checklist on page 10 in the Pupil Record Book)          
           
                High Frequency Words   Set 2

	
do
	
me
	
down

	
dad
	
big
	
when

	
it’s
	
see
	
looked

	
very
	
look
	
don’t

	
come
	
will
	
into

	
back
	
from
	
children

	
him
	
Mr
	
get

	
just
	
now
	
came

	
oh
	
about
	
got

	
their
	
people
	
your

	
put
	
could
	
house

	
old
	
too
	
by

	
day
	
made
	
time

	
I’m
	
if
	
help

	
Mrs
	
called
	
here

	
off
	
asked
	
saw

	
make
	
an
	



 PCM 6
Assessment cards for Number Skills:  0 – 10 Digit cards 
(See checklist on page 15 in the Pupil Record Book)

	0
	1
	2

	3
	4
	5

	6
	7
	8

	9
	10
	





                                                                              PCM 7	                                    
Assessment cards for Number Skills:  100 Number Square

                    

Assessment cards for Number Skills:  Multiplication Grid                                    PCM 8













































	



Photocopiable  Assessment Master					       PCM 9
2 Copies Required (Baseline and Post-Intervention)
Number Assessment Task 
Baseline date ………………………..…       Score ……………………………………
Review date ………………………..…         Score ……………………………………
The child or young person should work through these questions having access to concrete apparatus and pictorial resources as preferred. The teacher may read the questions aloud if necessary and should make a note about the approach taken by the pupil.
                                                                                                                                                     
	
	

	                                                                                                                                                                                                                                                                                                          
1.
	Draw 8 spots on the shirt









	
2.
	How many balloons?




	
3. 
	Start at 2. Count on 5. What number do you land
on?



	
2 count on 5 is

	4.
	
Start at 70. Count back 30. What number do you land on?









                                                                                                                                                                                       
	
	

	

5.
	Put these numbers in order in the boxes. Start with
the smallest.
 smallest           18   14   7   11   15


	
	






	

6.
	
An apple           weighs 8 cubes. A pear            weighs 9 cubes. Which is heavier?








	

7.
	Write the missing numbers


	14
	15
	
	
	18
	
	
	21
	
	23







	

8.
	Pam had 17 marbles. Her friend gave her 10 more. How many marbles does she have altogether?

	marbles
	



	
9.
	1 less than 19 is






	                                                                                                                
10.
	How many tens and how many ones? 

23           48              35             77             92 
___ tens ____ tens ____ tens ____ tens ____ tens 
___ ones   ____ ones  ____ ones   ____ ones  ____ ones


                                                                                                                                        
	
	

	
11.
	Some of the numbers on part of a 100
square are missing. Write them in. 


                                                                                                                    
                                                                                                         


                                         


	
12.
	Write the number ninety seven in figures.  




	
13.
	Write the number that should go in the empty
box.
657 = 600 +            + 7




	
14.
	Write 2 ways to make 10


	+	= 10   	+	= 10





	
15.
	Write 2 ways to make 20


	+	= 20  	+	= 20




                                                                                                             
	                                                                                                                     
16.
	Write the number that should go in the empty box.


	+      65	= 100   	36	+	= 100


	
17.
	Mrs Ball has 18 children in her class. Half of them are boys. How many are girls?                          
	                  girls




	
18.
	Write in the missing numbers:
 (
8
)
                 half                         half                          half
 (
5
)


               double                     double                    double




	

19.
	Complete this multiplication grid.

	X
	1
	2
	5
	10

	3
	
	
	15
	

	5
	
	10
	
	

	10
	
	
	
	






	
20.
	Add < , > , or = to make these number sentences correct. 

21 ____33          88 ____63          28 = _____ 
67 ____41          92 ____98          50 _____49 
50 = ____               100____99              92 = _____



	
21.
	
What number is one more than 56? ____________ 
What number is one more than 99? ____________ 
What number is one less than 30? ____________ 
What number is one less than 100? ____________ 



	
	

	
22.
	Write the number five hundred and fifty in figures.



	
23.
	Put these measures in order, largest first.

173ml          731ml             371ml      137ml        713ml

largest 


                                                                                                                                                                                           
                                                                                                                                                    
	
24.
	
A pencil costs 45p. How much would 3 pencils cost? ____________ 

I have £10. I spend £5.20p. How much do I have left?    ___________ 

 I have saved £5. I get £2 pocket money. How much do I now have? 
____________



                                                                                                                                                                                           

	
25.
	Calculate

a) 188             b) 287         c) 474
   +245              +534             248
                                            +157




	
26.
	Calculate

a) 357                                b) 465
 - 125                                   - 178





	
	

	
27.
	There are 24 biscuits in a packet. How many biscuits are there
in 6 packets?




	
	








	
28.
		X
	4
	2
	6
	3

	8
	
	
	
	

	3
	
	
	
	

	5
	
	
	
	

	9
	
	
	
	



Complete the multiplication  grid.











                                                                                                                                                                                     





	                                                                                                                                   
29.
	
Circle the fractions that are more than a half

3       1       3       7       3       4       4
8       3       6      10      4      10      5


                                                                                                                                 
	
30.
	What is 127 x 7?






What is 235 x 8?








	
31.
	What is 90 ÷ 6 ?



What is 310 ÷ 5 ?










     Teacher’s Observations and Comments
	Baseline
	Review (Post-Intervention)

	





	







 (
 
Picture Cues for Speech Sound Checklist    
 
     
                           PCM 10
(See
 
checklist on page 39
 in the Pupil Record Book
)
                 
)



                                                                                                                  


TOP 
STRATEGIES




Top Tips and Strategies for:


Literacy
Number
General Learning Difficulties
Motor Skills
Working Memory
 Social, Emotional, Mental Health
Speech and Language
Listening
Language Development
Speech
ADHD

 

Top Ten Tips for Supporting Pupils with Literacy Difficulties in the Classroom
1.De-clutter the interactive whiteboard-change background
(dark blue print on pastel shades)  -keep instructions concise

2. Organise informative and helpful displays around the room-ensure target vocabulary is visible e.g. not too small/too high up and supported by visuals

3. Maximise the readability of worksheets-think layout, font (Arial, Tahoma, Verdana, Comic Sans, Century Gothic) and size 12+
-number paragraphs –use of colour and helpful visuals

4. Prepare pupils for reading out loud and/or cold calling to minimise stress
- give opportunities to verbalise understanding in pairs or small groups

5. Plan support for writing tasks-writing frames, sentence starts, 
topic word banks, helpful phrases, checklists  -select the most efficient ways to  record information using mind maps, bullet points, flowcharts, storyboards

6. Reduce copying tasks-can teacher notes be photocopied for and annotated by the weakest readers/writers?

7. Build in regular practice of target spellings -talk about how words work (root word/prefix/suffix/syllables)and what makes them tricky - provide multisensory experiences to make learning memorable 

8. Mark for success–help pupils to see what they have got right- tick over the letter sounds correctly identified in a target spelling 
e.g. ✔✔✔  be c o z (because)

9. Make use of assistive technology - e.g. Clicker 6/WriteOnline, 
electronic spellcheckers, voice recognition software, audiobooks, reading pens, Wordshark 4/5 

10. Make reasonable adjustments part of normal classroom practice - e.g. extra time in assessments, use of laptop (illegible writing), use of coloured film/reading rulers, use of readers and scribes when needed












Top 10 Tips For Supporting Pupils with Numeracy
 Difficulties in the Classroom   




1. 	Use apparatus for as long as the child needs it and visual support wherever possible. Have an illustrated word mat/number square etc. available. 

2. 	Start with small numbers and work up to bigger numbers gradually, as the child understands what he is doing. Do not assume a child understands place value just because they can count to bigger numbers. 

3. 	Teach the specific maths vocabulary for the lesson and have the vocabulary displayed, before the topic starts. Recap frequently. 

4. 	Find a strategy the child understands and stick to it. 

5. 	Teach the child to look for patterns in numbers. Show the child how to use information they already have, to work out other questions. (Derived Facts) 

6. 	Encourage the child to explain what they have to do before and while recording. Help them to decide if their answer is a realistic one. Then observe the child working so you can spot errors in their method. 

7. 	Display number bonds, tables, number lines and relevant vocabulary around the classroom and prompt children to use them. 

8. 	Use a scaffold, to help a child remember the steps to follow, to use a strategy. For example steps to follow when using a number line to subtract. 

9. 	When applying skills use practical situations relevant to the child's experience to make the maths meaningful and relevant to real life.

10. 	Try to make maths fun and include using software and games. 




Top 10 Tips for teaching children with Learning Difficulties

1. Classroom Organisation – use clear labels, with pictures if necessary, displayed where pupils can see them. Appropriate organisational adjustments make for good learning e.g. lighting/ seating/ resources to hand. 
2. Ensure that Learning Objectives and the lesson structure are tailored to suit all groups of pupils, taking into account the level at which the child is operating.
3. Give instructions in small chunks, using language the pupils understands – support with visual cues – check by asking the pupil to say what it is they have to do.
4. Introduce new vocabulary in advance – display visually and spend time with pupils using it to talk to each other. Vocabulary baskets containing necessary vocabulary are useful. 
5. Recording of pupil’s work in a variety of ways: mind maps / photos / voice recording / video /flow charts / lists and so on, with appropriate use of ICT. 
6. Lessons should be broken up to include brain breaks, with continual checking and re-visiting the learning throughout the session to develop memory and understanding, not simply a plenary at the end of a lesson. 

7. Attention should be given to learning styles and the way in which pupils learn.

8. Use thinking skills strategies to encourage independent learning: 
· Which questioning method is used: closed / open 
· Scan / Label / Focus techniques 
· Opportunities to compare, categorise and classify. 

9. Meaningful written and oral feedback must be at the pupil’s level of understanding. 
10. Resources: Make sure that resources are organized and accessible to all pupils, and available throughout school until no longer needed. 
                 
     
         Top Tips for Motor Skills Development 



1. 	Seat the child at the front facing the board and class teacher and check that they have a good sitting position for working with their feet flat on the floor and arms on the table at the right height. 

2. 	Give clear simple instructions and constant reminders, both oral and written, repeating important information and displaying key vocabulary with pictures. 

3. 	Reduce the amount of material to be remembered – increase meaningfulness and familiarity of the material – and always link to previous knowledge. 

4. 	Reduce the amount of written work that they have to do through teaching and encouraging the use of alternate ways of recording their work such as mind-maps and oral responses. 

5. 	Reduce the clutter on worksheets so the important learning points are clear and simple to see. 

6. 	Teach the child how to organise and plan their activities and give them time to do this. 

7. 	Never ask the child to copy from the board or rewrite messy work and always mark the content of work and never the presentation. 

8.	Provide a quiet area with few distractions to reduce stimulation if needed. 

9. 	Allow extra time for dressing and undressing for PE. Show them how to organise their clothes to make this an easier task. 

10.    Find the child’s strengths and interests and build on them, praising  
        at least one piece of work every day. pen

Top Tips for Working Memory

1. Give extra processing time when answering questions – but be aware that if they forget the answer they will probably be unable to retrieve it. 

2. Encourage student to make notes, repeat key information verbally, explain back what they have to do.

3. Break information down into smaller “chunks” – keep instructions short and check understanding and provide step-by-step guides to help them complete activities.

4. Provide visual prompts – pictures, diagrams, photographs, etc. 

5. Ensure student can link to prior learning – show the ‘big picture’ and provide context.

6. Use mind-mapping approach and COLOUR (see Tony Buzan) 

7. Dictaphones, talking postcards etc - Student or teacher records next instruction, sentence to be written, etc.

8. Ensure student’s seating position gives the student good access to the teacher and resources to support memory e.g. working wall, interactive displays etc. 

9. Provide practical resources to reduce memory overload e.g. key vocabulary, spellings etc. 

10. Use rule cards – e.g. for learning how to carry out a maths calculation.

11. WAGOLL – provide examples of what they are aiming for e.g. “What a good one looks like.” 

12. Pre-teach subject specific vocabulary and supply them as a word-bank for reference during lesson 

13. Display visual support for key concepts which teacher and student  refer to regularly 

14. Supply checklists to help with personal lists – timetables / kit etc. 

15. METACOGNITION!!  Finding own best way to learn and remember - Teach student how to use personalised memory aids. 


Strategies and Tips for SEMH
Planning for a child with a social, emotional or mental health need will include: 

· ‘Thinking ahead’ about the planned learning each week and how the child with an SEMH need will be supported to access it.
 
· Developing an individual plan, which may be called an Individual Behaviour Plan or a Pastoral Support Plan, that is tailored to support the child’s specific needs. 

· The adult support that may be required for maintaining progress with learning and for emotional and social development.

· Individual or small group work to pre-learn, reinforce or work on specific targets. 

· Where the child will sit for particular activities. 

· Any support that is needed at lunchtimes and playtimes to help the child to join in, perhaps as part of a small group or with a buddy. 

· Risk assessments relating to any health and safety issues. 

· Planning for  smooth transitions.   

The physical environment                           

· Use quiet areas to give the child calming down time. 

· Make it easy for a child to use resources without fuss or frustration; accessible storage, pictorial labels, things in the same place. 

· Sit the child where he/she can focus on the adult and on the task in hand.

· Arrange a place where the child can work for part of the day in a different environment when needed (eg a reciprocal arrangement with another class). 
Teaching and learning 

· Use visual timetables and lead in time to prepare the child for changes of routine. 

· Use circle time and whole class PSHE activities, and small group activities to develop self-esteem and confidence. 

· Use specific strategies consistently, for example praise for being (‘that’s a nice smile’) and praise for doing (‘thank you for tidying up the book corner; that was really helpful’). 

· Build in opportunities for the child to develop emotional literacy so that he/she can verbally communicate and understand the feelings that they and others have. 

· Ensure all adults use positive, enabling language. 

· Reinforce appropriate behaviours through praise, celebration and reward systems. 

· A nurture group may be effective where there is a group of children with intense social and emotional needs. 

· SEAL (Social and Emotional Aspects of Learning) has resources that are still useful, archived at: http://webarchive.nationalarchives.gov.uk/20110809101133/http://nsonline.org.uk/inclusion/behaviourattendanceandseal/seal 

Beyond the classroom 

· All staff should be aware of the implications of the child’s needs and how to respond appropriately and consistently.

· Support may be needed for the child to access out of school activities including clubs, sports and trips. Information sharing, with consent of parents where appropriate can help the child to participate successfully. 

For further strategies on any of the above, please consult your Key Stage Team Advisory Teacher.

Top Tips for Listening

	1
	Sit the pupil near to and facing the person talking.

	2
	Make sure the pupil is looking and concentrating before speaking.

	3
	Keep background noise and visual distractions to a minimum as these can be very distracting.


	4
	Speak clearly and do not turn or move away.

	5
	Present instructions in small manageable steps. The pupil may have heard but may not be able to remember what has been said.


	6
	Check information has been heard and understood by asking direct questions such as 'What have I asked you to do?' 'Where do you have to go?' or 'Where do you have to put it?' etc.


	7
	Provide an environment where pupils feel confident to ask for information to be repeated more than once.


	8
	Use visual and concrete aids as much as possible as this can help  sustain interest.


	9
	In group work and plenary sessions, other pupils' responses may need to be repeated.


	10
	Give additional time to allow the pupil to think and respond.







Top Ten Tips for Language Development

These tips include the views of young people, taken from the Communication Trust

1. Use language at an appropriate level- not too complicated but don’t be patronising! Make sure all staff are aware of the level of language comprehension of specific individuals, so as to avoid unnecessary misunderstandings or inappropriate behaviours. 

2. Pre-teach any new vocabulary- using word maps for example. 

3. Use short chunks of language-if you have to give a lot of information or instructions, break it down into chunks and pause after each one to allow processing time. 

4. Use visual aids to support understanding-visual support makes language easier to process and understand. Use gestures, facial expressions, pictures, videos, drawings on the whiteboard, real objects or demonstrations. 

5. Make lessons fun- be enthusiastic about your subject and teach things in different ways. 

6. Encourage young people to speak with each other - through debates, discussions, role play, hot-seating, speaking and listening games. Studies have shown that in some classrooms 90% of the talk is done by the adults! 

7. Encourage young people to ask questions - either when they haven’t understood or to find out more.

8. Allow extra processing time when asking questions -this provides 
time to make sense of the question, organise thoughts and formulate a response.

9. Comment on what the young person is doing rather than asking
them questions -this reinforcement will support learning and thinking. 

10.  Make sure all adults model language correctly.
   
Top Strategies for Supporting and Extending Children’s Speech
1. Develop awareness of sounds in the environment
2. Encourage good listening skills and play with rhyme.
3. Make sound pictures or have a sound table, with pictures or objects that start with the same sound
4. Model the right response rather than correcting their speech – ‘I taw a tat’ – ‘You saw a cat? How exciting!’
5. Encourage children to look at your mouth when practising sounds / during phonics lessons when pupils are struggling
6. Get children to look at themselves in a mirror to help them see what their mouth / tongue is doing
   
Extending Children’s Speech:  Do’s and Don’ts
DO
· Ask closed questions to help them join in e.g. do you want to go outside?
· Ask questions to check that you have understood correctly.
· Ask questions around what your child is trying to say to gain more information.
· Give them a choice of answers.
· Ask them to say something in a different way or show you.
· Say back to them what you did understand and encourage them to try again with the bit you missed. 
· Say back or model words that are unclear.
· Communicate with them face to face – children with difficulties often. compensate with gesture/expression.
· Use Makaton (with the whole class).
· Value what they say (even if not understood).

	

	DON’T
· Ask them open ended questions e.g. Where you want to go?
· Use non-committal noises when you haven’t understood.
· Correct their mistakes.
· Ask them to say it all again.
· Praise them even though they got the sounds wrong.
· Let therapy be boring – use games to make it fun.























                                                  

Top Tips and Strategies for Working with 
Children and Young People with ADHD
Ideas within a class setting:
1. Seat the pupil near the teacher but include him/her as part of the whole class.
2. Place the child up front with his/her back to the rest of the class, keeping others out of view.
3. Allow him/her to use objects to manipulate when sitting (fidget toys) – aids concentration.
4. Surround the child with good role models, preferably those seen as significant others.
5. Encourage peer tutoring and cooperative learning.
6. Avoid distracting stimuli. Try not to place the child near heaters, doors or windows or other potential distractions. High levels of background noise can also be a problem.
7. Try to avoid changes in schedules, physical relocation or unnecessary transitions.  Children with ADHD may not respond well to change or unplanned activities, so monitor them closely on extra-curricular activities such as educational outings.
8. Be creative. Produce a reduced-stimuli area or workstation for learners to access.
9. Maintain eye contact with him/her during verbal instruction.
10. Make directions clear and concise and be consistent with daily instructions.
11. Make sure s/he understands instructions and what is expected before beginning a task
12. Help him/her to feel comfortable with seeking assistance
 
13. Encourage pupil independence, becoming less reliant on the teacher.
14. Ensure that a communication diary is set up between the parent and   
         teacher.
15. Give one task at a time, monitoring frequently and modifying tasks.
16. Develop an individualised learning programme for specific subjects.
17. If the pupil is easily distracted by noise, use ear defenders to 
        minimise triggers.
18. Break work tasks down into manageable chunks.
19. Encourage controlled movement during class time.
20. Incorporate ‘take ten’ and relaxation techniques into your timetable.
21. Provide sensory stimulus e.g. weighted blankets, OT ball, exercise 
        drills.
22. Make appropriate use of computerised programmes and resources 
        for specific learning objectives.
23. Make sure you test knowledge, not attention span. Don’t penalise 
         your pupils with ADHD.
24. Pause and create suspense by looking around before asking questions
25. Signal pupils’ attention - say that someone is going to have to answer    
      a question about what is being said.
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